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ABSTRACT

Teaching is a demanding profession, often characterized by high levels of stress due to constant
changes within schools and society. To navigate these challenges effectively, teachers must
cultivate emotional maturity and psychological well-being, both of which are essential for their
professional growth and the delivery of quality education. The study explores how emotional
maturity and psychological well-being influence teachers’ professional development within
integrated teacher education programmes. The study is review-based and analytical, where related
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literature was collected and selected from several academic databases such as SCOPUS, Web of
Science, ProQuest, Google Scholar, ResearchGate, and ERIC. After applying clear inclusion and
exclusion criteria, a total number of 25 articles were included for the final analysis which was
published from 2009 onwards, and then critically analyzed the selected articles. Based on the
objectives and limitations of the present study, two important questions for critical analysis were
formulated viz., Q1. How does emotional maturity influence the professional development of
teachers? Q2. How does psychological well-being influence the professional development of
teachers? Research has consistently shown that teachers with high emotional maturity are better
equipped to manage stress, resolve conflicts, make sound decisions, and maintain positive
relationships with students and colleagues, all of which contribute to their overall job satisfaction
and effectiveness. Similarly, psychological well-being plays a significant role in reducing stress,
enhancing job performance, and promoting greater autonomy. Through this analysis, the review
highlights the importance of integrating emotional maturity and psychological well-being into
teacher education programs to enhance both personal and professional development. Supporting
these aspects of teacher professional development is essential for improving the quality of
education and ensuring long-term success in the teaching profession.
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1. INTRODUCTION

In the ever-evolving landscape of education, the
needs and demands placed on teachers are
constantly changing. Education is a lifelong
process that shapes individuals in various ways,
affecting both their cognitive and emotional
development. One of the most significant aspects
of this development is emotion, as it plays a
crucial role in how individuals experience and
respond to the world around them. Emotions are
more than just feelings; they influence our
behaviour, decisions, and interactions with others
(Kumari, 2018). According to Biswas (2018),
emotions are tied to mood, temperament,
personality, and motivation, all of which impact
how we navigate life's challenges. As Arumugam
(2014) highlights, emotions often serve as a
driving force behind our actions, helping us face
obstacles and stay motivated. At the heart of
emotional functioning is emotional maturity,
which refers to the capacity to control and
balance one's emotions in a positive manner.
Emotional maturity is crucial because it affects
not only how we deal with life’s challenges but
also how we interact with others. As Wadge and
Ganaie (2013) argue, emotional maturity is
directly linked to an individual’'s behaviour,
shaping how they respond to stress, conflict, and
social situations. Finley (1996) defines maturity
as the ability to appropriately handle uncertainty
and change, a skill that is developed over time.
Emotionally mature individuals understand their
emotions, can identify what triggers them, and
can manage their reactions effectively (Meena et
al., 2016). This kind of emotional control is

essential for teachers, who must navigate the
complexities of the classroom and build strong,
supportive relationships with their students
(Geeta & Vijaylaxmi, 2006). Alongside emotional
maturity, psychological well-being is another
important factor in an individual's overall
development. Psychological well-being goes
beyond the absence of mental illness and
encompasses factors like life satisfaction,
positive self-esteem, and a sense of purpose
(Dhanabhakyam et al., 2023). According to Park
(2004), well-being is about finding a balance
between one's capabilities, desires, and the
environment. It is a dynamic state that reflects a
person’s overall happiness and ability to cope
with life’'s ups and downs. For teachers,
maintaining psychological well-being is crucial for
both personal growth and professional success.
Teachers who are psychologically well-adjusted
are better able to handle the stresses of the
classroom, engage in continuous learning, and
foster positive relationships with their students
(Chida & Steptoe, 2008).

The connection between emotional maturity and
psychological well-being is evident, as
emotionally mature individuals often experience
higher levels of psychological well-being.
Teachers who possess both emotional maturity
and psychological well-being are better equipped
to meet the challenges of teaching, leading to
improved classroom performance and greater job
satisfaction. Within this framework, process
quality indicators and teacher-child interactions
play a significant role in understanding how
emotional and psychological traits influence
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educational outcomes. As Pianta (1999) argued,
teacher-child relationships provide a resource for
children's  development, nurturing positive
outcomes or posing risks through conflict. Such
relationships are linked to a variety of
developmental and educational outcomes
(Hamre & Pianta, 2005). These teacher-student
interactions are deeply influenced by socio-
cultural contexts. These interactions require
teachers to skillfully manage the complex
dynamics that arise in diverse -classrooms
(Robinson, 2011). Teachers' emotional maturity
and psychological well-being not only benefit
their personal development but also contribute

directly to better educational outcomes for
students. Positive teacher-child interactions,
grounded in emotional maturity  and

psychological well-being, create a supportive
learning environment that enhances student
engagement and learning (Split et al., 2011;
Byun & Jeon, 2023). Furthermore, in an
Integrated Teacher Education Programme
(ITEP), fostering emotional maturity and
psychological well-being in teachers is essential
for preparing them to navigate the socio-cultural
complexities of the classroom and improve
educational quality (Simovska et al., 2016; WHO,
2014). By focusing on process quality indicators,
we can better support teachers in their
professional growth, enhancing their ability to
effectively engage with students and improve
educational outcomes.

This review aims to explore the reciprocal
relationship  between teachers' emotional
maturity, psychological well-being, and their

professional practices. We seek to deepen the
understanding of how supporting teachers'
emotional and psychological needs can lead to
improved educational outcomes and create a
healthier, more effective teaching workforce. The
following sections will review the literature on
these concepts, synthesize key findings, and
discuss their implications for Integrated Teacher
Education Programs. The methodology section
will detail the sources selected for the review and
the analytic approach used to synthesize the
findings.

1.1 Concept of Emotional Maturity

Emotional maturity is a cornerstone of a
balanced and well-integrated personality,
embodying the ability to manage and express
emotions in ways that align with societal values
and ideals, demonstrating self-control and
resilience. An emotionally mature individual

navigate challenges with steadiness, tolerates
difficult  situations, and avoids neurotic
tendencies, achieving emotional  stability
(Moshahid, 2017). It is a dynamic process where
individuals continuously strive for greater
emotional health, both within themselves and in
their relationships with others (Smitson, 1974).
As highlighted by Sinha (2014), emotional
maturity shapes personality, attitudes, and
behaviour by fostering responsibility, sound
decision-making, teamwork, healthy
interpersonal relationships, and enhanced self-
worth. Its core is found in how people react to
circumstances, manage their emotions, and act
responsibly in social situations. Emotional
maturity equips individuals to bear tension and
develop a high tolerance for disagreement,
enabling them to navigate life’'s complexities
effectively (Fain, 1999). Jersild (1963) defines
emotional maturity as the capacity to realize
one’s potential for a fulfilling life by enjoying
experiences, building meaningful relationships,
and expressing genuine emotions such as love,
sorrow, and fear without pretension. It reflects a
state of emotional balance and self-control where
emotions are managed constructively rather than
allowed to dominate behaviour. This maturity is
often influenced by an individual’s relationship
history and life experiences (Anand et al., 2014).

Emotional maturity typically develops after
adolescence, marking a stage where individuals
demonstrate well-balanced emotional behaviour
in daily life (Das & Ghosh, 2014; Bindu &
Vajeela, 2014). Adolescents and adults with high
emotional maturity possess the ability to
manage, express, and regulate their emotions
appropriately in diverse situations (Geeta &
Vijayalaxmi, 2006). They are adept at adjusting
themselves and their social environments,
including family, school, and workplace.
Conversely, emotional immaturity often manifests
in fear, frustration, disappointment, and stress,
leading to general unhappiness (Bindu & Vajeela,
2014). Education plays a vital role in developing
emotional maturity by nurturing the ability to
channel primitive emotional responses into
socially acceptable patterns. Emotional maturity
is integral to developing a fulfilling personality,
fostering the capacity to relate to others, enjoy
life, and face challenges with authenticity and
grace (Jersild, 1963). Emotions are intricate

psychological states that include personal
experiences, physiological reactions, and
outward behavioral expressions. Positive

emotions act as a motivational force, driving
constructive thoughts and actions, while negative
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emotions can lead to destructive tendencies and
mental health challenges (Hockenbury, 2007).
Emotional dynamics significantly impact students
in educational settings, where positive emotions
enhance attention, motivation, and self-
regulation, improving learning outcomes and
overall well-being (Nehra, 2014). Adolescents
with high emotional maturity exhibit the ability to
manage, express, and control their emotions
effectively across life’s various domains (Geeta &
Vijayalaxmi, 2006). Emotional maturity lays a
strong and enduring foundation for personal
growth and development. It reflects the
individual’s ability to harness their inner potential
and enjoy the constructive use of their abilities,
creating a balanced and enriching life
experience.

1.2 Concept of Psychological Well-Being

Psychological well-being is often defined as the
balance of experiencing positive emotions and
functioning efficiently (Huppert, 2009). It
represents a state of balance across various
dimensions of an individual's life. A
psychologically well individual can effectively
handle challenges, maintain a positive outlook,
and approach life with proactiveness, happiness,
and warmth. It encompasses the physical,
mental, and social dimensions of an individual
(Priya & Singh, 2023). Psychological well-being
reflects a state where life is perceived as going
well, combining emotional positivity and effective
functioning. When individuals exhibit happiness,

Self-
Acceptance

productivity, and a readiness to embrace
challenges, they achieve psychological well-
being. Although positive emotions and feelings of
happiness are components, psychological well-
being is affected by factors like age, education,
extraversion, and conscientiousness, whereas
neuroticism may diminish it (Keyes et al., 2002).
Ryff (1989) presented a model of psychological
well-being consisting of six dimensions of
positive functioning. Autonomy refers to the
ability to make decisions and act independently,
leading to enhanced well-being (Ryff, 1989;
Waterman, 1993). Environmental mastery
denotes the capacity to manage challenges and
utilize opportunities to meet personal needs and
values, fostering competitiveness and self-
improvement (Krishnan, 2022). Personal growth
involves continuous self-development, acquiring
new skills, and forming new relationships, which
contribute to lifelong fulfillment (Ryff, 1989; Lucas
et al., 1996; Diener et al., 1999). Purpose in life
gives a sense of direction and meaning, fostering
happiness and contentment through a clear
sense of purpose (Argyle, 1999; Sheldon & King,
2001). Positive relationships with others are
essential for psychological well-being, as bonds
with family, friends, and loved ones offer
emotional support, a sense of community, and
overall well-being (Frederick & Loewenstein,
1999). Lastly, self-acceptance involves
embracing one’s strengths and weaknesses with
an open mind, fostering contentment and a
positive attitude toward life, including past
experiences (Ryff, 1989; Krishnan, 2022).

Environment
Mastery

Psychological
Wellbeing

Positive
Relationship

Purpose in
Life

Fig. 1. Ryff Psychological Wellbeing Model
(Source: Compiled by author)
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Positive Emotion

Accomplishments

Meaning

Engagement

Fig. 2. The PERMA Model of Psychological Wellbeing
(Source: Corporate Finance Institute)

Psychological well-being goes beyond the mere
absence of mental health issues like anxiety or
depression; it represents a state of overall
positive mental and emotional health (Diener et
al.,, 1999). Key elements of psychological well-
being include positive emotions, life satisfaction,
healthy relationships, and a sense of purpose.
Additionally, it reflects an individual's capacity to
manage stress, trauma, and challenges
effectively (Salami, 2010). Research indicates
that people who feel they are making a positive
impact and contributing meaningfully to their lives
and communities are more likely to experience
optimal psychological well-being (Deci & Ryan,
2008). Psychological well-being thus represents
a state where life is perceived as going well, with
individuals thriving across personal, social, and
professional dimensions.

The PERMA model, developed by Goodman et
al. (2018), serves as a widely recognized
framework for the examination of psychological
well-being. It delineates five fundamental
components that contribute to our
comprehensive sense of well-being: positive
emotions, engagement, relationships, meaning,
and accomplishment. Positive emotions are
characterized by the states of joy, contentment,
and happiness that individuals encounter
throughout their lives. Engagement pertains to
the state of being wholly immersed in activities
that provide us with pleasure and a sense of
fulfilment.  Relationships  underscore  the
significance of robust social connections,
wherein the presence of supportive relationships
bestows upon us a profound sense of belonging
and security. Meaning involves having a sense of
purpose and direction in life and purpose in life,
feeling that our lives are valuable and

meaningful. Finally, accomplishment refers to the
sense of achievement we get from reaching
goals, whether they are related to work, hobbies,
or other personal pursuits.

1.3 Teachers’ Professional Development

Teacher professional development is a
continuous process focused on helping
educators improve their skills and knowledge,
ultimately leading to better teaching practices
and enhanced student learning outcomes (Priya
& Sangeeta, 2024). It involves gaining new skills
through ongoing education, training, and
practical experience after entering the
profession. This development is influenced by
various factors like culture, society, politics, and
the economic conditions specific to each
teaching environment (Tan & Dimmock, 2014).
Professional development can include attending
workshops, taking courses, participating in
conferences, or earning certifications to expand
knowledge in a particular subject area. This
process includes both structured programs and
self-guided activities designed to improve
teachers’ teaching practices and expertise (Priya
& Sangeeta, 2024). It also involves formal and
informal learning experiences. Teacher
development helps educators apply what they
learn in real-world situations, improve their
teaching methods, and develop new skills.
Continuous professional development is crucial
for improving the quality of education and has
been shown to increase teacher satisfaction and
retention (Priya & Sangeeta, 2024). Little (1992)
states that teacher professional development
should focus on enhancing knowledge, skKills,
judgment, and the contributions teachers make
to their professional community. Effective
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programs should help teachers improve their
teaching flexibility, acquire new pedagogical
knowledge, support their peers’ growth, and take
on leadership roles (Leithwood, 1992). Teacher
development is more than just career
advancement or in-service programs that focus
on the group’s collective growth. It's a long-term
process that requires planned opportunities for
growth throughout a teacher's career (Glatthorn,
1995). In the past, professional development
mainly consisted of staff development or short
courses that provided teachers with new
information about their profession. However, in
recent years, it has evolved into a continuous
process with systematic, long-term opportunities
to support teachers in integrating new knowledge
with their prior experiences, creating a more
effective learning journey for educators (Villegas-
Reimers, 2003; Cohen, 1990; Lieberman, 1994;
Dudzinski et al., 2000).

Education

1.4 Integrated Teacher

Programme

The “Integrated Teacher Education Programme
(ITEP)” is a four-year undergraduate course
introduced by the “National Council for Teacher
Education (NCTE)” as part of the National
Education Policy (NEP) 2020. This program aims
to simplify and enhance teacher education in
India, replacing the traditional pathway where
students first complete a three-year bachelor's
degree (like “BA, B.Sc., or B. Com”) and then a
two-year B.Ed. With ITEP, students can now
save a year by combining their undergraduate
studies with teacher training into a single,
cohesive program. ITEP is open to students who
have completed their Higher Secondary (10+2)
education and aspire to become teachers. It
equips them to teach at all levels of schooling
under NEP 2020, from the Foundational to the
Secondary stages. The program offers a
multidisciplinary approach, blending general
education in subjects like arts, science, or
commerce with professional teacher training. In
the first two years, students study general
courses, and in the last two years, they focus on
teacher education. Upon completion, students
graduate with a dual-major degree, such as
BA/B.Sc./B.Com. Along with B.Ed. The program
is designed to be flexible. Students can earn a
certificate after the first year, a diploma after the
second year, and a full degree after four years.
They also have up to six years to complete the
course if necessary. Admissions to ITEP are
determined by the “National Common Entrance
Test (NCET)”, which is administered by the

“National Testing Agency (NTA)”. Starting from
the academic session 2023-24, ITEP has been
implemented in 57 Teacher Education Institutions
(TEIS) across the country. The curriculum,
developed by NCTE under the “Ministry of
Education”, integrates academic excellence with
Indian values, culture, and moral development,
ensuring that future teachers are not only
knowledgeable in their subjects but also well-
rounded individuals. This program represents a
significant shift in teacher education in India,
aligning with global standards while preserving
the unique cultural and ethical values of the
nation (Chakraborty, 2022; Mandal, 2024, Gupta,
2024).

2. METHODOLOGY

This study takes a review-based and analytical
approach to examine how emotional maturity and
psychological well-being influence the
professional development of teachers. By
reviewing and analysing existing literature, the
aim is to better understand the role these
psychological factors play in shaping teachers'
development, especially within integrated teacher
education programs. To gather the relevant
literature, we used specific keywords such as
"emotional maturity," "psychological well-being,"
"professional development," "teacher education,"
and "integrated teacher education program." The
related literature was sourced from several
academic databases, including SCOPUS, Web
of Science, ProQuest, Google Scholar,
ResearchGate, and ERIC.

2.1 Screening

A group of four members reviewed 1663 titles
and abstracts, and at this first level of screening,
sensitivity rather than specificity was required,
meaning that publications were included rather
than discarded. Meetings were frequently held to
discuss the criteria for inclusion and exclusion of
articles.

2.2 Inclusion and Exclusion Criteria

Before selecting the articles for analysis, we
defined clear criteria for inclusion and exclusion.
We focused on primary and secondary research
studies that were published in English and
related to education. We specifically looked for
studies published in peer-reviewed journals from
2009 onward. Articles that did not meet these
criteria, such as posters, review articles,
technical reports, dissertations, or tutorials, were
excluded. After gathering the relevant studies, we
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created a detailed
outlining the objectives,

search strategies, criteria,

research  protocol
research questions,
and other important

The selection process for articles is
summarized in the PRISMA flow diagram below,
illustrating the number of sources at each

elements for the investigation.

stage:

Table 1. Initial search string

Topic

Search items

Emotional maturity

“Emotional maturity”, “emotional competence”, “emotional self-

acceptance”, “emotional intelligence”

Psychological Wellbeing

“Psychological Wellbeing”, “Mental Wellbeing”, “Mental Health,
Wellbeing”

And Teacher Professional

“Teacher Professional Development”, “Job Satisfaction”, “Classroom

Development Management”, “Teaching Effectiveness”, etc.
Identification of studies via databases
= Records removed before screening:
.g Duplicate records removed (n
= deanti ) =546)
EE Records 1dent1ﬁe:i from. > Eecords removed after reducing
E Databases (n = 1663) time span to 2009-2024 (n =
| 590)
Records screened — | Records excluded
(n=52T7) (n=372)
_E‘ Reports sought for retrieval — R'?‘EOHE not retrieved
E (n=155) (n=43)
o
“ !
s Reporis excluded: 60
Reporti assessed for eligibility Duplicate journal (n=7)
(n=112) Before 2009 (n = 5)
Not in application (n = 15)
etc.
S
3
= Studies included in review
S (n=25)

Fig. 3. Flowchart of the review work

From: Page MJ, McKenzie JE, Bossuyt PM, Boutron |, Hoffmann TC, Mulrow CD, et al. The PRISMA 2020
statement: an updated guideline for reporting systematic reviews. BMJ 2021;372:n71. Doi: 10.1136/bmj.n71
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2.3 Research Questions

The objectives of the present study revolve
around investigating and critically analysing the
emotional maturity and psychological well-being
of teachers, particularly focusing on how these
factors influence the professional development of
teachers within integrated teacher education
programs with the support of empirical evidence.
Taking into account the goals and limitations of
the study, we framed the following key research
questions for analysis.

Q1. How does emotional maturity influence
the professional development of teachers?

Q2. How does psychological well-being
influence the professional development of
teachers?

The first research question investigates the
impact of emotional maturity on teachers'
professional development, examining how
qualities such as emotional regulation and self-
awareness contribute to improved teaching
effectiveness and classroom management. The
second research question explores the role of
psychological well-being in teachers' professional
growth, focusing on how a positive mental state
influences job satisfaction, motivation, and
overall teaching performance. Together, these

Positively
Impact

questions emphasize the important role of
emotional and psychological health in shaping
and enhancing teachers' professional
development.

2.4 Analysis Criteria

The analysis for this study involves a systematic
review of the selected literature to explore how
emotional maturity and psychological well-being
influence teachers' professional development.
The PRISMA model was used to ensure a clear
and structured review process, focusing only on
studies that met the inclusion criteria. Statistical
data, such as significance values and effect
sizes, were carefully analyzed to assess the
impact of these factors. Qualitative insights from
the studies were thematically analyzed to draw
meaningful conclusions, with an emphasis on
empirical evidence and practical relevance to
address the research questions.

3. RESULTS

3.1 Emotional Maturity Influences
Teachers’ Professional Development

RQ1. How does emotional maturity
influence the professional development of
teachers?

Professional
Development
Classroom
Management

Emotional Maturity |

Teacher Well-being
Teaching Effectivess

Job Satisfaction

Teacher Students
Relationship
Stress Management

Fig. 4. Impact of Emotional Maturity on Teachers' Professional Development
(Source: Compiled by author)
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Emotional maturity plays a crucial role in shaping
the professional development of teachers,
influencing multiple aspects of their teaching
practice. At the heart of effective teaching lies the
ability to manage classrooms, a skill that is
significantly enhanced by emotional intelligence.
Teachers who demonstrate empathy, self-
regulation, and strong interpersonal skills create
nurturing classroom environments that inspire
students and positively influence their attitudes
and behaviors (Bandura, 2013; Bandura et al.,
1999). These emotionally intelligent teachers act
as role models, encouraging enthusiasm for
learning and fostering a supportive atmosphere.
Research shows a strong connection between
emotional intelligence and teaching effectiveness
(Choudhary, 2016; Bala, 2017; Todmal et al.,
2023). Teachers with high emotional intelligence
are better at regulating their emotions, which
helps them build positive relationships with
students. These relationships, based on trust and
respect, motivate students, improve their
behavior, and boost academic performance
(Brackett & Rivers, 2011). Emotional intelligence
strengthens teacher-student interactions by
allowing teachers to address individual student
needs effectively, creating a strong foundation for
engagement and learning (Todmal et al., 2023).
Incorporating emotional intelligence training into
teacher preparation programs is essential.
Teachers who are equipped with these skills can
better understand and empathize with their
students, building stronger relationships and
fostering a more positive classroom environment
(Mérida-L6épez & Extremera, 2017; Patel, 2023).
Emotional intelligence helps bridge the gap
between mindfulness and the challenges of
managing diverse classroom dynamics (Wang et
al., 2023). Emotional maturity also contributes
significantly to teacher well-being and job
satisfaction. Teachers with higher emotional
maturity tend to manage stress effectively,
maintain positive attitudes, and adapt to
challenges, leading to greater job satisfaction
(Parveen, 2015; Atmaca et al, 2020). This
satisfaction impacts their perception of the
teaching profession and enhances their overall
performance (Demirtag, 2010; Parveen & Bano,
2019). Emotional maturity has a direct impact on
classroom management skills. Teachers who
understand their students' emotions are better at
creating effective learning environments, which
ultimately improves their teaching performance
(Nagvi et al., 2016; Coban et al., 2022). The link
between emotional maturity and professional
development is also evident in the way it equips
teachers with critical skills such as adaptability,

communication, conflict resolution, and problem-
solving. These competencies are essential for
teaching effectiveness and are strongly
correlated with emotional intelligence (Chhabra &
Rathore, 2022). Kaur and Anjali (2023) found a
high positive correlation between emotional
maturity and the professional development of
teacher educators. Professional development
programs that focus on building emotional
intelligence are vital as they empower teachers
to manage emotions, handle challenges, and
build positive relationships, ultimately improving
their teaching effectiveness (Latif & Khan, 2017).
In conclusion, emotional maturity is a key factor
influencing teachers' professional development.
It enhances job satisfaction, classroom
management, and student understanding while
equipping teachers with the skills necessary to
navigate the complexities of teaching. By
integrating emotional intelligence training into
teacher preparation and development programs,
educators can be better prepared to meet the
needs of their students and create meaningful
learning experiences.

3.2 Psychological Wellbeing Influences
Teachers' Professional Development

RQ2- How does psychological well-being
influence the professional development of
teachers?

Psychological well-being is an essential factor in
shaping the professional development of
teachers, influencing their overall effectiveness,
job satisfaction, and teaching outcomes.
Research consistently shows a strong correlation
between psychological well-being and various
key aspects of a teacher's professional life,
including job satisfaction, stress management,
and overall efficacy in the classroom (Al-Qutop &
Harrim, 2011; Rathi, 2009). Teachers who
experience higher levels of psychological well-
being are more likely to demonstrate greater
commitment to their roles, higher productivity,
and an increased sense of satisfaction in their
teaching careers, all of which positively impact
their professional responsibilities (Gakinya et al.,
2022). This positive relationship between
psychological well-being and teacher
performance is particularly evident in areas such
as classroom management, teaching
effectiveness, and  student engagement
(Silamboli & Sijathamalini, 2019). Teachers who
maintain good mental health and a balanced
emotional state are better able to manage the
complexities of their work, create a productive
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learning environment, and engage students in
meaningful ways. Their abilty to handle
classroom challenges with resilience and
emotional regulation enhances their pedagogical
skills, which, in turn, fosters motivation and
academic achievement in their students (Zaki,
2018). When teachers feel mentally and
emotionally well, they approach their teaching
roles with greater enthusiasm and purpose,
which encourages similar positive behaviors and
attitudes among their students. In addition to
improving teaching practices, psychological well-
being also contributes to the development of
essential life skills, such as self-awareness and
empathy. These skills allow teachers to connect
with their students on a deeper level, creating a
nurturing and supportive classroom atmosphere
where students feel valued and understood.
Teachers who possess high levels of self-
awareness are better equipped to reflect on their
teaching practices and make necessary
adjustments, leading to a more personalized and
effective learning experience for their students
(Khatami et al., 2023). Moreover, the relationship
between psychological well-being and job
satisfaction is particularly important, as it directly
influences teacher motivation, performance, and
overall satisfaction with their teaching careers
(Zaki, 2016). Teachers who experience a higher
degree of psychological well-being are generally
more  motivated, which enhances their
professional performance and contributes to
better educational outcomes for their students.

The ability to maintain a healthy work-life balance
plays a critical role in fostering psychological
well-being in teachers (Saraswati & Lie, 2020).
Teachers who can effectively manage the
demands of both their personal and professional
lives report higher levels of psychological well-
being and are more likely to experience less
stress and burnout. When teachers feel
supported in achieving a balance between their
work and personal responsibilities, they are
better able to meet the challenges of their
teaching roles, leading to improved job
performance, greater job satisfaction, and a more
positive attitude toward their work (Rathi, 2009).
This work-life balance not only enhances
teachers’ mental health but also improves their
capacity to engage with their students and
contribute positively to the learning environment.
In conclusion, psychological well-being is a
fundamental factor that significantly influences
the professional development of teachers. It
affects job satisfaction, motivation, commitment,
and overall teaching effectiveness, all of which
contribute to better educational outcomes. By
prioritizing the mental health and well-being of
teachers, educational institutions can create a
more supportive and productive environment that
benefits both teachers and students. Focusing on
enhancing teachers' psychological well-being is
essential for fostering an educational setting
where teachers are not only effective in their
roles but also experience personal fulfilment and
satisfaction in their careers.

Job

Satisfaction

Effective
Classroom

Teacher
Effectivess

Impact of
Psychological
Wellbeing on

Teaching

Domains

Institutional
Support

Students
Engagement

Fig. 5. Impact of Psychological Well-Being on Teaching Domains
(Source: Compiled by author)
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4. DISCUSSION

The research findings emphasize the critical role
of both emotional maturity and psychological
well-being in  shaping the professional
development of teachers. Emotional maturity,
particularly through emotional intelligence,
profoundly influences key aspects of teaching,
such as classroom management, student
engagement, and the cultivation of positive
teacher-student relationships. Teachers who
exhibit higher emotional maturity typically
possess enhanced self-awareness and
emotional regulation, which enable them to
effectively manage stress and establish a
supportive and productive learning environment
(Brackett & Rivers, 2011). These educators are
better equipped to address classroom
challenges, cater to the diverse needs of their
students, and foster improved motivation and
academic performance. Furthermore, emotional
maturity contributes to job satisfaction by helping
teachers navigate stress, maintain a positive
outlook, and adapt to challenges with resilience
(Parveen, 2015; Atmaca et al., 2020). Teachers
who demonstrate emotional maturity are also
more attuned to their students' emotions, leading
to more effective classroom management and
enhanced teaching performance (Coban et al.,
2022; Nagvi et al., 2016).

Psychological well-being plays a similarly crucial
role in the professional development of teachers.
Educators who experience higher levels of
psychological well-being tend to report greater
job satisfaction, enhanced productivity, and
increased effectiveness in their teaching roles
(Al-Qutop & Harrim, 2011; Gakinya et al., 2022).
Maintaining a positive mental state allows
teachers to manage stress more efficiently and
build strong, supportive relationships with their
students, which contributes to a positive and
motivating learning environment (Zaki, 2018).
Psychological well-being also facilitates the
development of essential life skills, such as self-
awareness and empathy, which are
indispensable for creating a nurturing and
inclusive classroom atmosphere (Khatami et al.,
2023). Furthermore, research highlights the
critical role of work-life balance in promoting
psychological well-being, as teachers who
successfully balance their personal and
professional lives tend to experience higher job
satisfaction and better teaching outcomes
(Saraswati & Lie, 2020; Prasan et al., 2020).

The interrelationship between emotional maturity
and psychological well-being is evident, as both

factors significantly influence a teacher's capacity
to perform effectively in the classroom. Together,
they contribute to enhanced job satisfaction,
teaching quality, classroom management, and
overall professional growth. Teachers who
possess both  emotional maturity and
psychological well-being are better equipped to
navigate the complexities of their roles, which
leads to improved outcomes for both themselves
and their students. These findings suggest that
teacher training programs should prioritize the
development of emotional maturity and
psychological well-being, as these qualities are
instrumental in helping educators thrive in their

careers and create enriching educational
experiences for their students.
5. SUGGESTIONS FOR FURTHER

RESEARCH

This study has provided valuable insights into
how emotional maturity and psychological well-
being influence teacher professional
development. However, there are several areas
where further research could enhance our
understanding. One important direction would be
conducting longitudinal studies, as most current
research is cross-sectional. Long-term studies
could offer a better understanding of how
emotional maturity and psychological well-being
change over time and their long-lasting effects on
teachers’ professional growth. In addition, future
research could benefit from including more
diverse groups of teachers. Examining how
factors such as age, years of experience, cultural
background, and geographical context influence

the relationship between emotional maturity,
psychological well-being, and professional
development would provide a  deeper

understanding of these dynamics (Kaur & Anjali,
2023). Another area worth exploring is the
effectiveness of emotional intelligence training
programs. Investigating how these programs
impact teachers' emotional regulation, self-
awareness, and classroom management could
provide valuable insights into how to improve
teacher professional development. Further
research could also look into the influence of
teacher-student  relationships on  teacher
development. Studies could explore how
emotional maturity and psychological well-being
shape these relationships and how they impact
student engagement and learning outcomes
(Maurer & Brackett, 2021). Finally, understanding
the role of school environments in promoting
teacher well-being is critical. Research that looks
into how supportive school leadership,
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collaborative cultures, and professional networks
contribute  to  emotional maturity  and
psychological well-being could help shape better
teacher support systems (Leithwood, 1992).

6. EDUCATIONAL IMPLICATIONS

The findings of this study have important
implications for improving teacher professional
development and creating better teaching
environments. One major recommendation is to
integrate emotional intelligence into teacher
preparation programs such as Integrated
Teacher Education Programmes, Bachelor of
Education, Master of Education, etc. By helping
teachers develop skills like emotional regulation,
relationship-building, and resilience, we can
improve their effectiveness in the classroom and
their well-being (Todmal et al, 2023).
Furthermore, schools should prioritize teachers’
psychological well-being as a key factor in
maintaining job  satisfaction and overall
effectiveness. Providing a work environment that
supports mental health, work-life balance, and
stress management is essential. When teachers
feel supported, they are more likely to stay in the
profession, perform well, and create positive
learning environments for their students (Rathi,
2009; Saraswati & Lie, 2020). Professional
development programs should adopt a more
holistic approach, focusing not only on teaching
techniques but also on the emotional and
psychological aspects of teaching. This would
help the teachers to become more adaptable,
resilient, and effective in managing challenges,
thus improving both their  professional
development and their students' outcomes (Priya
& Sangeeta, 2024). It is also important to foster
autonomy and leadership in teachers. When
teachers have more control over their
professional growth and classroom decisions,
they are more likely to feel satisfied and
motivated, which helps improve their teaching
effectiveness.  (Waterman, 1993). Finally,
creating collaborative work environments where
teachers can share experiences, offer support,
and learn from one another would foster
emotional maturity and well-being. Mentorship
programs and peer networks can be instrumental
in providing teachers with the support they need
to grow professionally and personally (Frederick
& Loewenstein, 1999).

7. CONCLUSIONS

In  conclusion, emotional maturity and
psychological well-being are both the predictors
of teachers' professional development. Emotional

maturity, particularly  through emotional
intelligence, enhances classroom management,
student engagement, and teacher-student
relationships, while also improving job
satisfaction and reducing stress. Psychological
well-being supports teacher effectiveness by
boosting motivation, job satisfaction, and overall
productivity, creating a positive and supportive
learning environment. Educational institutions
should prioritize the mental health and emotional
maturity of teachers by implementing
professional development programs that focus
on these aspects. Such initiatives are essential
for fostering teacher effectiveness, enhancing job
satisfaction, and ultimately improving student
outcomes.

DISCLAIMER (ARTIFICIAL INTELLIGENCE)

The author(s) confirm that no generative Al
technologies, such as Large Language Models
(e.g., ChatGPT, COPILOT) or text-to-image
generators, were used in the writing, editing, or
preparation of this manuscript. All content has
been developed through human effort and
scholarly work.

ACKNOWLEDGEMENT

We acknowledge “Odisha State Higher
Education Council, Govt. of Odisha” for providing
funding for this research. We also acknowledge
Anchal College, Padampur for providing the
necessary facilities for this research.

COMPETING INTERESTS

Authors have declared that

interests exist.

no competing

REFERENCES

Adeyemo, D. A, & Chukwudi, A. R. (2014).
Emotional intelligence and teacher efficacy
as predictors of teacher effectiveness
among pre-service teachers in some
Nigerian universities. International Journal
of Evaluation and Research in Education,
3(2), 85-90.

Al-Qutop, M. Y., & Harrim, H. (2011). Quality of
work life human well-being linkage:
Integrated conceptual framework.
International Journal of Business and
Management, 6(8), 193-205.

Anand, A. K., Kunwar, N., & Kumar, A. (2014).
Impact of different factors on emotional
maturity of adolescents of coed schools.
International Research Journal of Social
Sciences, 3(11), 17-19.

316



Meher et al.; Asian J. Educ. Soc. Stud., vol. 51, no. 1, pp. 305-320, 2025; Article no.AJESS.129993

Argyle, M. (1999). The psychology of happiness
(2nd ed.). Routledge.

Arumugam, G. (2014). A study on academic
achievement and emotional maturity of B.
Ed. trainees in Cuddalore District.
International Journal of Modern Research
and Reviews, 2(11), 397-500.

Atmaca, C., Rizaoglu, F., Tarkdogan, T., & Yayli,
D. (2020). An emotion-focused approach in

predicting teacher burnout and job
satisfaction. Teaching and Teacher
Education, 90, 1-13. https://doi.org/10.

1016/j.tate.2020.103025

Bala, R. (2017). Teacher effectiveness of
secondary school teachers in relation to
their emotional intelligence. The
International Journal of Indian Psychology,
4(4), 72-78.

Bandura, A. (2013). Self-efficacy: The foundation
of agency. In Control of Human Behavior,
Mental Processes, and Consciousness.
Psychology Press.

Bandura, A., Freeman, W. H., & Lightsey, R.
(1999). Self-efficacy: The exercise of
control. Journal of Cognitive
Psychotherapy, 13(2), 158-166. https://doi.
0rg/10.1891/0889-8391.13.2.158

Bindu, T. S., & Vajeela, B. (2014). Relationship
between emotional maturity and academic
achievement  of secondary  school
students. Journal of Teacher Education
and Research, 9(1), 7-11.

Biswas, S. (2018). Emotional maturity among
higher secondary school students in
relation to their self-esteem. Journal of
Emerging Technologies and Innovative
Research, 5(8), 920-926.

Brackett, M. A., Rivers, S. E., & Salovey, P.
(2011). Emotional intelligence: Implications
for personal, social, academic, and
workplace success. Social and Personality
Psychology Compass, 5(1), 88-103.
https://doi.org/10.1111/j.1751-
9004.2010.00334.x

Byun, S., & Jeon, L. (2023). Preschool teachers’
psychological wellbeing, emotion
regulation, and emotional responsiveness:
A US-Korea comparison. Frontiers in
Psychology, 14. https://doi.org/10.3389/
fpsyg.2023.1152557

Chakraborty, R. (2022). Strategies to implement
integrated teacher education programme
(ITEP) in respect to NEP 2020.
International Journal of Novel Research
and Development, 7(9), 359-364.

Chhabra, M., & Rathore, M. (2022). Emotional
intelligence — A predictor of teacher’s

effectiveness. International Journal of
Innovations & Research Analysis (1JIRA),
2(1), 113-116.

Chida, Y., & Steptoe, A. (2008). Positive
psychological well-being and mortality: A
qguantitative  review of  prospective
observational studies. Psychosomatic
Medicine, 70(7), 741-756.

Choudhary, M. (2016). Teacher effectiveness of
secondary school teachers in relation to
their emotional maturity. International
Journal of Engineering Technology and
Management, 3(6), 5-9.

Coban, M. A., & Yavas, T. (2022). The effect of
emotional intelligence competencies of
classroom  teachers on  classroom
management skills. International Journal of
Eurasian Education and Culture, 7(17),
1300-1315.

Cohen, D. (1990). A revolution in one classroom:
The case of Mrs. Oublier. Educational
Evaluation and Policy Analysis, 12(3), 311-
329.

Das, M. N., & Ghosh, S. (2014). A comparative
account of academic achievement and
emotional maturity among secondary
school students of rural and urban areas.
European Academic Research, 2(6), 7392-

7401.
Deci, E. L., & Ryan, R. M. (2008). Hedonia,
eudaimonia, and well-being: An

introduction. Journal of Happiness Studies,

9, 1-11. https://doi.org/10.1007/s10902-
006-9018-1
Deepika. (2017). Teacher effectiveness in

relation to their emotional maturity and
hardiness.  International  Journal  of
Scientific Research in Science and
Technology, 3(8), 1325-1328.

Demirtas, Z. (2010). Teacher’'s job satisfaction
levels. Procedia - Social and Behavioral
Sciences, 9, 1069-1073. https://doi.org/10.
1016/j.sbspro.2010.12.287

Dhanabhakyam, M., & Sarath, M. (2023).
Psychological wellbeing: A systematic
literature review. International Journal of
Advanced Research in Science,
Communication and Technology, 3(1),
603-607.
https://doi.org/10.48175/IJARSCT-8345

Diener, E., Suh, E. M., Lucas, R. E., & Smith, H.
L. (1999). Subjective well-being: Three
decades of progress. Psychological
Bulletin, 125(2), 276. https://doi.org/
10.1037/0033-2909.125.2.276

Dudzinski, M., Roszmann-Millican, M., & Shank,
K. (2000). Continuing professional

317


https://doi.org/10.1016/j.tate.2020.103025
https://doi.org/10.1016/j.tate.2020.103025
https://doi.org/10.1111/j.1751-9004.2010.00334.x
https://doi.org/10.1111/j.1751-9004.2010.00334.x
https://doi.org/10.3389/fpsyg.2023.1152557
https://doi.org/10.3389/fpsyg.2023.1152557
https://doi.org/10.1007/s10902-006-9018-1
https://doi.org/10.1007/s10902-006-9018-1
https://doi.org/10.1016/j.sbspro.2010.12.287
https://doi.org/10.1016/j.sbspro.2010.12.287
https://doi.org/10.48175/IJARSCT-8345
https://doi.org/10.1037/0033-2909.125.2.276
https://doi.org/10.1037/0033-2909.125.2.276

Meher et al.; Asian J. Educ. Soc. Stud., vol. 51, no. 1, pp. 305-320, 2025; Article no.AJESS.129993

development for special educators:

Reforms and implications for university

programs. Teacher Education and Special

Education, 23(2), 109-124.

B. J. J. (1999). Stability of the self-

conception as a dimension of personality.

Journal of Abnormal Social Psychology,

47, 597-606.

Finley, J. (1996). Behaviour and development.
Harper and Row.

Frederick, S., & Loewenstein, G. (1999). Hedonic
adaptation. In D. Kahneman, E. Diener, &
N. Schwarz (Eds.), Well-being: The
foundations of hedonic psychology (pp.
302-329). Russell Sage Foundation.

Gakinya, G. W., Asanga, C. W., & Kipnusu, R.
(2022). Analysis of psychological well-
being of secondary school teachers: A
review of literature. International Journal of
Psychology, 7(1), 1-8.

Geeta, S. P., & Vijayalaxmi, A. A. (2006). Impact
of emotional maturity on stress and self-
confidence of adolescents. Journal of the
Indian Academy of Applied Psychology,
32(1), 66-70.

Glatthorn, A. (1995). Teacher development. In L.
Anderson (Ed.), International encyclopedia
of teaching and teacher education (2nd
ed.). Pergamon Press.

Goodman, F. R., Disabato, D. J., Kashdan, T. B.,
& Kauffman, S. B. (2018). Measuring well-
being: A comparison of subjective well-
being and PERMA. The Journal of Positive

Fain,

Psychology, 13(4), 321-332.
https://doi.org/10.1080/17439760.2017.138
8434

Gunasekar, N., & Pugalenthi, N. (2015). A study
on emotional maturity and academic
achievement of students at secondary
level. Shanlax International Journal of
Education, 3(4), 7-13.

Gupta, K. (2024). Effectiveness of integrated
teacher education programme in alignment
with NEP 2020: An overview. International
Journal of Research Culture Society, 8(8),
11-15.

Hockenbury, D. H., & Hockenbury, S. E. (2007).
Discovering psychology. Worth Publishers.

Huppert, F. A. (2009). Psychological well-being:
Evidence regarding its causes and
consequences. Applied Psychology:
Health and Well-Being, 1, 137-164.

llgan, A., et al. (2015). The relationship between
teacher's psychological well-being and
their quality of school work life. Journal of
Happiness and Well Being, 3(2), 159-
181.

Jersild, A. T. (1963). The psychology of
adolescents. The Macmillan Company.

Kaur, A., & Anjali. (2023). A study of emotional
intelligence and professional development
in teachers of education colleges.
International Journal of Creative Research
Thoughts, 11(6), 18-23.

Keyes, C. L. M. (2002). The mental health
continuum: From languishing to flourishing
in life. Journal of Health and Social
Behavior, 43, 207-222.

Khatami, F., Janaabadi, H., & Marziyeh, A.
(2023). Relationship of work tasks
motivation, teaching self-efficacy and
teaching emotions with psychological
wellbeing in teachers. Iranian Journal of
Educational Research, 2(3), 83-102.

Krishnan, J. (2022). Contributor factors to
psychological well-being among lecturers
in the aspects of teaching motivation and
career satisfaction. European Journal of
Education Studies, 9(12), 139-152.

Kumari, K. (2018). Emotional maturity and
academic achievement of secondary
school students with respect to their

mother's employment status. International
Journal of Innovative Research and
Advanced Studies, 5(5), 49-52.

Latif, H., Majoka, M. I, & Khan, M. I. (2017).

Emotional intelligence and job
performance of high school female
teachers. Pakistan Journal of

Psychological Research, 32(2), 333-351.

Leithwood, K. A. (1992). The principal’s role in
teacher development. In M. Fullan & A.
Hargreaves (Eds.), Teacher development
and educational change (pp. 125-135).
Falmer Press.

Lieberman, A. (1994). Teacher development:
Commitment and challenge. In P. P.
Grimmett & J. Neufeld (Eds.), Teacher
development and the struggle for
authenticity: Professional growth and
restructuring in the context of change (pp.
23-45). Teachers College Press.

Little, J. W. (1992). Teacher development and
educational policy. In M. Fullan & A.
Hargreaves (Eds.), Teacher development
and educational change (pp. 133-150).
Falmer Press.

Lucas, R. E., Diener, E., & Suh, E. (1996).
Discriminant  validity = of  well-being
measures. Journal of Personality and
Social Psychology, 71(3), 616-628.

Mallik, U., & Kapoor, S. (2014). Teaching
effectiveness of school teachers in relation
to emotional maturity. Global Journal of

318


https://doi.org/10.1080/17439760.2017.1388434
https://doi.org/10.1080/17439760.2017.1388434

Meher et al.; Asian J. Educ. Soc. Stud., vol. 51, no. 1, pp. 305-320, 2025; Article no.AJESS.129993

Arts Humanities and Social Sciences, 2(3),
1-9.

Mandal, S. K. (2024). Four-year integrated
teacher education programme: A policy
perspective of India. International Journal
for Innovative Research in Multidisciplinary
Field, 10(2), 52-56.

Meena, G., Mittal, P., & Suman. (2023). A
comparative study of emotional maturity of
prospective teachers in relation to gender
and locality. EPRA International Journal of
Research and Development, 8(10), 169-
171. https://doi.org/10.36713/eprald676

Mérida-L6épez, S., & Extremera, N. (2017).
Emotional intelligence and teacher
burnout: A systematic review. International
Journal of Educational Research, 85, 121-
130.
https://doi.org/10.1016/j.ijer.2017.07.006

Moshahid, M. (2017). Emotional maturity and
academic achievement of B.Ed students: A
correlational study. International Journal of
Advanced Research and Development,
2(3), 133-136.

Naqvi, I. H., Igbal, M., & Akhtar, S. N. (2016).
The relationship between emotional
intelligence and performance of secondary
school teachers. Bulletin of Education and
Research, 38(1), 209-224.

Nehra, S. (2014). Relationship between
adjustment and emotional maturity of IX
class students. Educationia Confab, 3(2),
67-75.

Park, N. (2004). The role of subjective well-being
in positive youth development. The
ANNALS of the American Academy of
Political and Social Science, 591(1), 25-
39.
https://doi.org/10.1177/0002716203260078

Parveen, H., & Bano, M. (2019). Relationship

between teachers’ stress and job
satisfaction: Moderating role of teachers’
emotions. Pakistan Journal of

Psychological Research, 34(2), 353-366.
https://doi.org/10.33824/pjpr.2019.34.2.19

Parveen, S. (2015). Emotional maturity as a
predictor of job satisfaction among school
teachers. ResearchGate. https://www.
researchgate.net/publication/347949470_E
motional_Maturity as_a_predictor_of Job
_satisfaction_among_school_teachers

Patel, V. S. (2023). The role of
emotional intelligence in teacher-student
relationship and academic achievement.
International Journal of Research in
Humanities & Social Sciences, 11(9), 61-
64.

Pianta, R. C. (1999). Enhancing relationships
between children and teachers. American
Psychological Association.
https://doi.org/10.1037/10314-000

Prasad, S. S., & Sreenivas, M. (2020). Role of
work-life balance on psychological well-
being of the teaching professionals among
Bangalore institutions. The International
Journal of Indian Psychology, 8(2), 1458-
1465.

Priya, & Sangeeta. (2024). Impact of teacher

professional development on student

learning at secondary level. International

Journal of Multidisciplinary Research, 6(2),

1-6.

& Singh, S. (2023). Evaluation of
psychological well-being of college
students during pandemic COVID-19.
South India Journal of Social Sciences,
21(31), 65-73.

Puar, S. S. (2014). Role of emotional maturity in
the academic achievement of higher
school students. GHG Journal of Sixth
Thought, 1(1), 1-4.

Rathi, N. (2009). Relationship of quality of work
life with employees' psychological well-
being. International Journal of Business
Insights & Transformation, 54(2), 52-60.

Robinson, L. (2011). The influence of cultural
diversity on student learning interactions: A
qualitative study of rapport management in
an undergraduate problem-based learning
group. [Doctoral thesis]. University of
Huddersfield.

Rustamov, E., Nahmatova, U., Aliyeva, M.,
Mammadzada, G., & Asadov, F. (2023).
The impact of emotional intelligence on
teachers’ job satisfaction: Mediating role of
psychological distress. International
Journal of Educational Sciences,
41(1-3), 53-61. https://doi.org/10.31901/
24566322.2023/41.1-3.1278

Ryff, C. D. (1989). Happiness is everything, or is
it? Explorations on the meaning of
psychological well-being. Journal  of
Personality and Social Psychology, 57(6),
1069-1081.

Salami, S. O. (2010). Emotional intelligence, self-
efficacy, psychological well-being, and
students’ attitudes: Implications for quality

Priya,

education. European Journal of
Educational Studies, 2(3), 247-257.
Saraswati, K. D. H., & Lie, D. (2020).

Psychological well-being: The impact of
work-life balance and work pressure.
Advances in Social Science, Education
and Humanities Research, 478, 580-567.

319


https://doi.org/10.36713/epra14676
https://doi.org/10.1016/j.ijer.2017.07.006
https://doi.org/10.1177/0002716203260078
https://doi.org/10.33824/pjpr.2019.34.2.19
https://doi.org/10.1037/10314-000
https://doi.org/10.31901/24566322.2023/41.1-3.1278
https://doi.org/10.31901/24566322.2023/41.1-3.1278

Meher et al.; Asian J. Educ. Soc. Stud., vol. 51, no. 1, pp. 305-320, 2025; Article no.AJESS.129993

Seema, G. (2012). Emotional intelligence in
classroom. Advances in Management,
5(1), 16-23.

Sheldon, K. M., & King, L. (2001). Why positive
psychology is necessary. American
Psychologist, 56(3), 216-217.

Silamboli, S., & Sujathamalini, J. (2019).
Psychological well-being and teaching
competency of teachers. Think India

(Quarterly Journal), 22(4), 5154-5159.
Simovska, V., Nordin, L. L., & Madsen, K. D.

(2016). Health promotion in Danish
schools: Local priorities, policies, and
practices. Health Promotion International,
31(2), 480-489.

https://doi.org/10.1093/heapro/dav009

Sinha, V. K. (2014). A study on emotional
maturity and adjustment of college
students. Indian Journal of Applied
Research, 4(5), 594-595.

Smitson, W. D. (1974). Manual for Emotional
Maturity Scale. National Psychological
Corporation.

Spilt, J. L., Koomen, H. M. Y., & Thijs, J. T.
(2011). Teacher wellbeing: The importance
of teacher—student relationships.
Educational Psychology Review, 23, 457-
477. https://doi.org/10.1007/s10648-011-
9170-y

Tan, C. Y., & Dimmock, C. (2014). How a ‘top-
performing’ Asian school system
formulates and implements policy: The
case of Singapore. Educational
Management Administration & Leadership,
1741143213510507.

Team, C. (2023). PERMA model. Corporate
Finance Institute.
https://corporatefinanceinstitute.com/resou
rces/management/perma-model/

Todmal, A. D., Rao, G. S., & Gagare, K. (2023).
The role of emotional intelligence in
effective  teaching and classroom
management. European Chemical Bulletin,
12, 4859-4872.

Vaingankar, J. A., Subramaniam, M., Lim, Y. W.,
Sherbourne, C., Luo, N., Ryan, G., et al.
(2012). Well-being to positive mental
health: Conceptualization and qualitative
development of an instrument in
Singapore. Quality of Life Research: An

International Journal of Quality-of-Life
Aspects of Treatment, Care, and
Rehabilitation, 21(10), 1785-1794.

https://doi.org/10.1007/s11136-011-0105-3

Villegas-Reimers, E. (2003). Teacher
professional development: An international
review of the literature. International
Institute for Educational Planning.

Wagde, A. D., & Ganaie, S. A. (2013). Study on
emotional maturity and coping strategies
among the students pursuing rehabilitation
studies. International Journal of Science
and Research (IJSR), 2(8), 451-457.

Wang, Y., Pan, B., Yu, Z., & Song, Z. (2023).
The relationship between preschool
teacher trait mindfulness and teacher-child
relationship quality: The chain mediating
role of emotional intelligence and empathy.
Current Psychology, 43, 1-12. https://doi.
0rg/10.1007/s12144-023-04512-5

Waterman, A. S. (1993). Two conceptions of
happiness:  Contrasts  of  personal
expressiveness (eudaimonia) and hedonic
enjoyment. Journal of Personality and
Social Psychology, 64(4), 678-691.

WHO. (2014). WHO mental health: A state of

well-being. Retrieved from
http://www.who.int/features/factfiles/mental
_health/en/

Zaki, S. (2016). Psychological well-being:

Teachers need to enhance in teaching.
International Education & Research
Journal, 27-29.

Zaki, S. (2018). Enhancing teacher effectiveness
through psychological well-being: A key to
improve quality of teachers. International
Journal of Research in Social Sciences,
8(7), 286-295.

Disclaimer/Publisher’s Note: The statements, opinions and data contained in all publications are solely those of the individual
author(s) and contributor(s) and not of the publisher and/or the editor(s). This publisher and/or the editor(s) disclaim responsibility for
any injury to people or property resulting from any ideas, methods, instructions or products referred to in the content.

© Copyright (2025): Author(s). The licensee is the journal publisher. This is an Open Access article distributed under the terms
of the Creative Commons Attribution License (http://creativecommons.org/licenses/by/4.0), which permits unrestricted use,
distribution, and reproduction in any medium, provided the original work is properly cited.

Peer-review history:
The peer review history for this paper can be accessed here:
https://www.sdiarticle5.com/review-history/129993

320


https://doi.org/10.1093/heapro/dav009
https://doi.org/10.1007/s10648-011-9170-y
https://doi.org/10.1007/s10648-011-9170-y
https://corporatefinanceinstitute.com/resources/management/perma-model/
https://corporatefinanceinstitute.com/resources/management/perma-model/
https://doi.org/10.1007/s11136-011-0105-3
http://www.who.int/features/factfiles/mental_health/en/
http://www.who.int/features/factfiles/mental_health/en/
https://www.sdiarticle5.com/review-history/129993

